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Agenda

Guidance on what areas inspectors will look at to gather evidence
The importance of inclusion and how it runs across all areas
The new idea of ‘standards’, and how inspectors will use these to make their decisions
How urgent Improvement and needs attention fit in….
What has NOT changed – eg sequencing
The new ‘case sampling’ approach and how you need to prepare
Role of nominee
Evidencing your work



Who is this 
person?



The Main  Points 
- refresh



The new pattern of Grades



The new pattern of judgements



The centrality of ‘expected standards’

• The expected standard is the pivotal grade. Inspectors will focus first on whether 
you meet ALL the expected standards, and then diverge from there according to 
what they find.



If standards are NOT reached….



Next stop….. ‘Urgent Improvement’



The legal language….

• ‘If any evaluation area other than leadership & governance is 
graded urgent attention, inspectors will conclude that the school 
is failing to give an acceptable standard of education.’

Are there any circumstances when L & G is ‘urgent 
attention’, but nothing else is? 



New emphasis within safeguarding

• This section has clear implications for 
how you evaluate safeguarding; it is 
important to track every new case or 
referral, and especially to record whether 
it was your school or someone else who 
first noticed the problem.

• Especially with the inclusion agenda, 
inspectors may look at how you ensure 
the safety of specific types of pupil such 
as SEND, and also those who are often 
absent

• Also, remember that inspectors can ask 
any member of staff about this topic



Some of the safeguarding 
‘standards’:

• The processes of keeping young people 
safe are far more central than ‘safer 
recruiting’

• Learning from incidents is critical

• What analysis do you have of any 
incidents of concern – raised by 
yourselves or others?

Is paragraph 
a ‘standard’ 

or each  
sentence?



Safeguarding – the same but different

• There is a heavy emphasis on child-on-child violence, but you might also 
want to be aware of issues such as domestic abuse

• In the met section Ofsted clarify what they mean by an ‘open culture’ – 
that is that all staff see themselves as having responsibility in this area

• Be aware also of the guidance to inspectors on minor safeguarding failings 
arising during an inspection, and when an inspection can be suspended to 
allow a school to deal with them.



Some things are still there – eg sequencing in 
Curriculum & Teaching



Inclusion

• This will be a key part of the pre-inspection discussion
• You need to be able to explain your STRATEGY
• Make sure you connect your strategy to an explanation of your CONTEXT
• ALL staff need to engage with this….
• One standard is that ‘The qualified SENCo has sufficient authority within 

the leadership structure to make a positive difference for pupils with 
SEND.’

MAIN AREAS OF FOCUS:
• Identifying, assessing and meeting needs, 

and reducing barriers
• Supporting disadvantaged pupils
• Supporting pupils with SEND
• Supporting pupils who are known (or 

previously known) to children’s social care



Curriculum & Teaching

• One line is ‘leaders assure themselves that the curriculum is taught well’. As 
leaders, then, you must KNOW about any quality issues across the full range of 
subjects.

• The ‘strong foundations’ section covers ground primary schools will be familiar 
with – ‘the curriculum prioritises accurate and fluent word reading, spelling, 
handwriting and mathematics.’ But it also mentions extending pupils’ vocabulary, 
an aspect of work that is not always so explicit. Reading is mentioned of course, 
but alongside spoken language.

THE FIVE MAIN AREAS OF FOCUS:
• Strategic leadership of curriculum and 

teaching
• Securing strong foundations for all pupils
• School and subject curriculum
• Teaching
• Inclusive curriculum and teaching



Achievement

• In the detail, we see that inspectors will be ‘Considering achievement 
for different ages, phases and provision types.’

• There are multiple references here to published data, but also some 
awareness that there can be limitations to what this can tell you.

• For primaries, there are various references to how pupils are 
supported to make the best possible start. Then, ‘the extent to which 
pupils in key stage 2 have developed the knowledge and skills across 
the wider curriculum to prepare them for later study.’ As there is no 
national data on this, it should form an important area for your own 
self-evaluation so that inspection does not bring any surprises.

THREE MAIN AREAS OF FOCUS
• Foundational knowledge 
• Inclusive achievement: national tests and 

examinations
• Inclusive achievement: across the curriculum



Attendance & Behaviour

• You will probably recognise from this that ‘strategic leadership’ and ‘inclusive 
approaches’ appear across all these judgement areas. 

• This should make you aware of how important these are, because getting an 
aspect of that wrong might set the dominoes tumbling. Robust and watertight 
monitoring and self-evaluation are necessary!

FIVE AREAS OF FOCUS
• Strategic leadership of attendance and 

behaviour
• Attendance
• Behaviour, including bullying
• Attitudes to learning
• Inclusive approaches to attendance and 

behaviour



Personal Development and 
Well-Being 

• None of this should be a surprise to schools; they include typical issues 
such as ‘enabling pupils to recognise online and offline risks to their well-
being’. Note emphasis is on what schools are DOING.

•  PDWB should have a strategy, a programme, and evidence. Avoid this 
becoming a collection of pieces – a senior leader needs to have the 
overview of all that is going on here.

• Once again inclusion is important but spend time looking at the details. For 
example: ‘all pupils have equal access to and participate in interesting and 
relevant extra-curricular activities.’ Do all pupil groups participate in your 
school? Do you have evidence about this?

FIVE AREAS OF FOCUS:
• Strategic leadership of personal development 

and well-being
• The personal development programme
• Careers education
• Pastoral support
• Inclusive personal development and well-being



Leadership & Governance

• Leadership runs across all areas, notably inclusion 
• Perhaps the most interesting of these areas is the 

professional learning section – a lot of detail here sets 
quite high benchmarks. For example, ‘draw on the best 
available evidence, including high-quality research and 
expert provision from beyond and within the school.’ 

• This may not be easy for small schools, so co-operation 
will be vital.

FIVE AREAS OF FOCUS
• Strategic leadership
• Governance
• Staff well-being and workload
• Professional learning and expertise
• Parental, professional and community 

engagement
But who 
defines 

‘high 
quality 

research’?



Response 
Session



Could be an opportunity for 
us:

1
2
3
4

Could be a challenge for 
us:

1
2
3
4



Inclusion is 
everywhere…



Inclusion categories are obvious and should 
not be a threat

One of the biggest risks here is staff consistency about what they KNOW. Inconsistent application of plans/targets 
has a been a common faulty in the 2019 framework. How confident are you? This is the ‘needs attention’ comment:



‘Known to social care’ – but what difference 
does this make in the classroom?

Would all staff KNOW who is in what category and be able to explain how they (and the school) support the 
specific needs of that pupil if asked by an inspector?



Grading Inclusion:
There are EIGHT standards to meet here. Some, like the second, are 
possibly ‘hard to evidence’.

• At present, how would you provide convincing evidence that you 
meet the second standard here?



Inspectors must focus on ‘leaders’ approach 
to inclusion’:

• What difference do we make? Tricky, as there are many 
hypotheticals involved….



Inspectors will ‘learning walk’ the case 
studies

• Primary: each inspector includes case sampling 
during learning walks

• Secondary: one inspector will focus on an inclusion 
learning walk with case sampled pupils

• Follow up activities include in the afternoon 
meetings about inclusion which LI attends



Consistency is key:

• How will you adjust training and monitoring to ensure consistent 
high quality practice by all staff?



Discussion

• In two minutes at most, explain the main 
issues of your school’s social context to 
your neighbour

• In two minutes, explain your school’s 
inclusion strategy to your neighbour…as 
if you were explaining it to the inspector

• The inspector asks you what other 
issues you would like them to investigate 
that reflect your context. What will you 
say…and can you give them the name of 
a pupil they might ‘sample’ as part of 
this?



So you must….

• Have a clear and simple, evidence-
based, analysis of your school’s 
context

• Be able to explain HOW your 
inclusion strategy is designed to meet 
the needs of your context

• Be able to identify individual pupils of 
each category, and be able to suggest 
particular ‘strands’ of your own (again 
with named individuals)

• PLUS all this neds to reflect the reality 
and be put into practice by ALL staff



Grasping 
Standards…..



Standards……

• We will look at the problem with ‘expected standards’ in the 
context of Curriculum & Teaching

• Standards are more usually a feature of a regulatory framework – 
independent schools must comply with specific legal 
requirements

• Ofsted’s standards are ‘standards’



Standards

• These are all 
statements of 
what schools 
MUST comply 
with – ‘when 
ALL the 
following 
apply’…..

Reflection: do you KNOW you 
meet all of these?

What challenges would you have 
in evidencing this?



The trapdoor…..to ‘urgent improvement’

• If you do not meet any standard, then inspectors need to consider 
if any of ‘urgent improvement’ definitions apply…..



If you don’t meet the standards….

Reflection: any risks here in our school?

If NONE apply, move to consider ‘needs attention’.



Needs attention – any pattern?



You must be on top of the detail…..

• The needs attention column identifies three factors. One is that leaders 
‘have only recently started to take appropriate action to identify and assess 
pupils’ needs or reduce barriers to pupils’ learning and/or well-being.’ In 
other words, early evidence of improvement might just get you out of the 
‘urgent improvement’ box

• The other two points are weaknesses or inconsistencies affecting specific 
groups – but NOT all groups; and the limited impact of any alternative 
provision

• You may think this is a slim basis for a grade, but that is because you need 
to see that the expected standard defines the benchmark, and so you 
become ‘needs attention’ if you cannot evidence something in that column



Ofsted has tried to avoid lots of ‘not’ 
statements….
• A pivotal line under expected standard is ‘Leaders make sure that 

teachers have, or gain, the expertise they need for the subjects and 
phases they teach.

• There is no equivalent under ‘needs attention’. There does not need 
to be, because if you don’t meet the standard you default to the 
urgent improvement column. So, begin your school review by asking 
yourselves – can we evidence that we do all under the expected 
standard heading?

• To avoid urgent improvement, you must show ‘Leaders have only 
recently started to take action to improve the curriculum and 
teaching.’



The key words…..the implications of 
‘generally’

So: ONE OR MORE……A NARROW LINE!



If you don’t meet a standard….



What does it mean for us?

Consider:

• What are the implications for how we do self-evaluation?
• What will we need to change about how we collect evidence on 

Curriculum & Teaching?



Case Sampling: 
the new ‘deep 

dive’?



SAMPLING is the new favourite word – it appears 14 times in instructions to 
inspectors!



The sample:

What are the implications for:
a) Being ready for inspection?
b) How you approach self-evaluation?



What the school must provide

• Case sampling will be used for Inclusion but also Safeguarding



You must be ready to provide ‘the list’

How do you need to change things to make this easily possible? How can you ensure you are up to date?

During training, inspectors were told that schools must be ready to provide the list by 8am on the day of the 
inspection.



What will they do with case sampling?

Discuss the five points on Slide A. How well can you evidence each of these for every pupil?



Other methods of case sampling……



What are the risks with case sampling as a 
methodology?

Consider – what could go wrong with the inspection?
What can you do to make more certain that it does NOT ‘go wrong’?



Case Sampling depends on a ‘representative’ 
sample: but is there such a thing?
• Instructions to inspectors:



Case Sampling – the first pupils looked at…



Instructions for Inspectors gives more detail:

What would your staff 
know about safeguarding 
and also the cases being 
sampled?



Day 1, Part 2



Review the 
operating 
instructions: 
• Is case 

sampling a risk 
or an 
opportunity for 
you?

• Agree four 
things you 
could do better 
in order to be 
more securely 
positioned for 
this 
methodology.



Providing Context

• You can reduce the risk from 
case sampling through inputs on 
the school’s context and 
leaders’ approach to inclusion

• These must be discussed as part 
of the planning call

• See inspectors’ instructions….
• Are you ready to clearly explain 

CONTEXT and INCLUSION 
STRATEGY?



Learning Walks
Right, let’s 

go on a 
learning 

walk!

Hmmm, how will we 
all get in the 
classroom?



Learning Walks
• An inspector’s view: “Ofsted aren't interested in book scrutinies or 

meeting with pupils as they think this can all be done in learning 
walks. As lead inspectors will accompany team inspectors on 
(some) learning walks, there will be at least 3 or more adults  in 
the classroom.”

• Training for inspectors commented that ‘deep dives involved 
working closely with subject leaders’……

• But now:

‘LWs will enable us to work with the right leaders, at the right time, 
including senior leaders, to ensure that we can connect the top-level 
view to what we see on the ground.’



Inspectors will 
be focusing on 

pupils much 
more than 

teachers…..

Ofsted training defines a Learning Walk as:
• “Evidence gathered predominantly in classrooms with 
a strong focus on impact and pupils’ achievement”

LWs are ‘more than a ‘lesson visit’’ as:
• LWs provide inspectors with a wide range of evidence
• They enable us to look at pupils’ work and talk to pupils 

‘in situ’
• Discuss evidence and follow up themes with leaders



The ‘tension’ in LWs

Ofsted wants to 
‘reduce the pressure’ 
on HTs by ‘working 
collaboratively’

Working 
collaboratively 
places extra time 
pressures on HTs 
and others, 
increases people in 
the classroom



Learning Walks will harvest evidence for a 
range of issues….

Training for inspectors said:

• “Deep dives used subjects and early reading 
as a lens to understand the quality of 
education in the school as a whole”

• “Learning Walks will continue to use 
subjects/foundational knowledge as the lens 
to understand curriculum, teaching and 
achievement…”

• “However, learning walks will also allow us to 
consider the school’s work through two 
additional lenses – inclusion and leadership.” How manageable will multi-focus learning walks 

prove to be, with up[ to three people on them at a 
time? What will be the impact on the classroom?



Achievement in lessons with some ‘subject 
cluster’ approach in secondaries:
• Will use data in IDSR
• Will evaluate achievement in the classroom by asking:

• What are pupils learning now? Are they able to do this readily and securely?
• Listening to pupils’ responses to teachers’ questions
• Observing how confidently and fluently they complete tasks or produce written 

responses
• Reviewing pupils’ work
• Talking to them about their work

• In secondaries, team inspectors will focus on ‘subject clusters’ but 
also leadership and inclusion

• One team inspector will take inclusion and case sampling



Primaries – a ‘strong foundations’ focus on 
Day 1



The Lead Inspector will be very active in LWs:

The LI’s role in learning walks is to ‘spend 
some time with each team inspector’ to 
ensure quality

This enables them to ‘connect the evidence’ 
as it emerges

Will help them to consider follow-up needed



Special Schools and AP

In special schools inspectors have been told to:

• Spend time focusing on early communication, incl reading where 
appropriate

• Focus on the ‘strong foundations’ relevant in the setting
• See some phonics teaching and hear pupils read where appropriate
• See some maths sessions
• Investigate ‘subject clusters’ linked to specialised curriculum 



Nominees



Who and what are nominees?
Instructions mention  a specific role in explaining leadership 
responsibilities etc.

Don’t HAVE to have one; must have operational knowledge of 
school….

“The headteacher/leader may take on this role if they wish to and feel 
able to.”

• A member of staff who is an OI can be a nominee.
• Training for nominees is available but not compulsory.
• The nominee will not have access to confidential inspection notes, 

safeguarding complaints, or any whistle-blowing information.
• “Nominees will not be present during confidential discussions with 

learners, staff or parents, or where their presence could limit open 
dialogue.”



Nominees: 
who and 
what?

• “The nominee 
should have 
thorough 
knowledge of 
how the school 
operates on a 
day-to-day 
basis.”



Ofsted training on nominees:

Inspectors have already raised the issue of how easy this will be for smaller primaries.
a) appropriate people
b) space to meet
c) HT multiple roles already

Inspectors are trained that:
• Nominee ‘who knows the setting and children well’ 

and ‘has sufficient knowledge of the school’s 
operational, day to day business’

• Role is to support planning, communication and 
‘ongoing engagement’

• Role ‘may not be relevant for every inspection’ and is 
not ‘compulsory’

• There is ‘no expectation’ that schools provide one



Deciding on the Nominee

• Should we have a nominee?
• How will we choose our nominee? (or who will choose them?)
• What preparation do they need?
• Should it be a governor, someone from the trust, or another teacher?



Conclusions: 
Evidencing Your 

Work



There is a risk….

• The new framework contains a LOT of 
standards

• Inspectors need to verify each one – there is 
already confusion as to how this should be 
done, or if it CAN be done

• Inspections are stressful for inspectors TOO, 
and this increases the risk of problems

• You can help this by presenting inspectors 
with clear and convincing evidence…..



Different 
people will 
be under 
greater 
focus…

Less about subject 
leadership

Much more about strategic 
leadership of Inclusion

Much more on senior leaders’ 
grasp of ‘the standards’



A conundrum

• Ofsted cannot ask you for your self-evaluation, but it can ask for a 
wide variety of other documentation

• Inspectors also gather their own…..

So what are the advantages and disadvantages of sharing your self-evaluation in 
advance?



How secure will evidence gathering be?
• Inspectors are being directed to use CASE 

SAMPLING AND LEARNING WALKS as prime 
methods of ‘first-hand evidence gathering’ 
instead of deep dives.

• They will focus on ‘inclusion  and leadership 
woven throughout, along with curriculum, 
teaching and achievement’

• They will mainly be lesson visits ‘with a focus on 
impact’

• LWs will often involve OIs with the lead 
inspector, and one of you…..



The focus is supposedly on ‘first hand 
evidence’…..

• But how will inspectors know what is ‘typical’? This is a major stress for school leaders.



Know your own school

You must have secure, quantified data on your own school

This data informs self-evaluation and provides targets etc for development 
planning

It provides the confidence you need to tell your own story.

Share this with inspectors in advance and use it to challenge the 
reliability of any evidence they may try to present to you.



Adjusting for 
‘standards’:

Ask yourselves: 
• What standards do we already have 

secure data for?
• What standards do we not have 

secure data about?
• Discuss these four as an example….



Most data 
comes 
from:

Nationally collected data (eg attendance, NOR)

Behaviour management systems

Quantified monitoring activity

Pupil surveys

Staff surveys

Strategic decisions about collecting new data to 
help fill the gaps….



Whatever the framework, an effective 
school leadership will always have 

BETTER evidence than inspectors can 
hope to have……



The End
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